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How to use the Generic Consultation Skills toolkit 

 
Generic Consultation Skills (GeCoS)assessment tool(1,2) has the advantages of being: 

• Validated by a panel of undergraduate clinical tutors from primary and secondary care 

• A good framework for the student consultation skills curriculum  

• Generic for any consultation in any setting in primary or secondary care 

• The same domains are used in OSCEs as in workplace assessments                          

 

In classroom learning the domains can be introduced as a framework with a focus on two or 
three domains in any one practice session. Competencies are best introduced as a ‘toolkit’ from 
which the best tools for the consultation in hand can be selected. Each domain is like one tray of 
tools in the toolkit. The ‘strategies for improvement’ document contains student-validated advice 
for how to use the tools (2). They are generic tools but they can be used in all sorts of different 
consultations such as discussing worrying new symptoms to make a diagnosis, clerking in a new 
admission for routine surgery, explaining the bad news of a life-changing diagnosis, sharing 
decision-making, or talking with relatives, and part of the learning activities is practising which 
tools to use for consulting with the patient and/or carers you are with. 

 

In workplace assessments there may be a focus on domains which are the intended learning 
outcomes for that placement or identified by the learner’s needs assessment. 

 

Informal: Tutors should give the student feedback either immediately after the consultation or 
after the session. This is often best given as micro teaching concentrating on an aspect of the 
consultation where learning needs have been identified or something went well. This helps keep 
the feedback focused, effective and time efficient – effective feedback can be given in a few 
minutes.  

 

Formal: During formal assessments the tutor and student will reinforce good practice and identify 
learning needs for the coming weeks. The Keele mini-CEX in the e-portfolio contains the GeCoS 
domains and can used to summarise this discussion. We advise that between one and three 
important strengths and one to three key areas for improvement should be identified per 
assessment. (More than three of either might be overkill). The feedback can thus be focussed 
and specific (3,4). 

The Keele Peer mini-CEX form can also be used if learners are paired. They can use it to 
summarise feedback discussions between themselves and with their clinical supervisors. 

Grading may or not be helpful in formative workplace assessment (5) so we recommend giving 
the learner the choice of whether to be graded. 

 

In OSCEs we recommend that a total of five domains are selected. Some domains can be sub-
divided if they deserve greater weighting.  Each domain contains the generic competencies 
which may or may not all be applicable in the instance, so they are not to be used as tick-boxes 
but as guides to making a global judgement on that domain grade. It is possible to include only 
the relevant competencies in each selected domain in the examiner pack, and station-specific 
information may be included to assist examiners to make judgements. Brief formative feedback 
can be given in the same way as in workplace assessments (6) 
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Domain grading used in Keele University Undergraduate Medical OSCEs: 

 

The total station score comprises five domain grades plus a global rating of 1-7 = 27 max 

 

DESCRIPTOR GRADE SCORE 

Capable in all competencies in this domain to a high 
standard  

Very good 4 

On balance, capable in all competencies in this domain to a 
satisfactory standard. Any deficiencies are minor 

Proficient 3 

Demonstrates inadequacies in several competencies in this 
domain. No serious defects. 

Borderline 2 

Demonstrates inadequacies in many competencies in this 
domain. One or more serious defects. 

Must improve 1 

 

Global score 

1. Incompetent 

2. Clearly not competent 

3. Not quite competent 

4. Just competent 

5. Clearly competent 

6. Very Good 

7. Excellent 
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